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The standard models of post-secondary educaiion in

Manitoba, Carada, historically have not met thé special needs and
‘problems of the American Indian and Metis populations. Broadly
speaking, the academic qualifications of Canada Natives must be
raised to a much higher level :in terms of vocational, general, and
professional training; thus equipped, Canada Natives must create
tHeir own job opportunities at the community level so they can become
‘masters of their own socioeconomic,destiny. In view of the gross lack
of opportunity for basic skill development, education for entry into
professional careers, and the inacessability of rural communities, it -
is suggested that: brochures and calendars reégarding post-secondary
education be distributed in rural areas; basic literacy and/or skill
development courses be promoted in the rural areas; information re:
adult education courses be thoroughly 'disseminated; literate Native
people be encouraged financially to act as tutors to others. In view
of the socioeconomic disadvantages and the general disorientation of"

————

Indians and Metis living in urban areas, it is suggested that:

programs for mature students entering the university be made more
flexible via an orientation academic year; special optional courses
be made to fit the needs of Native communities; a university
extension facility be provided in the North; business administration
and the arts and sciences be promoted for Native people. (JC)
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THE PROBLEMS OF POST-SECONDARY EDUCATION FOR MANITCRA

INDTIANS AND METIS

ilie standard models of post-secondary education in
Manitoba historically have not met the special nee@s and .
problems ¢* rhe Tndian and Metis poﬁulation. This chapter
concerns itselt! with an exarmination of the factors that
bave led to-this condition and the possible approaches that
peint the way to ending it. Manitoba's Indians and
Metis suffer by far the greatest disadvantage under existing
irgtituticnal arrangements. Paternalism has remained
hnrhnnged Lo nnf significant degree as a determining force
in education‘policy with regard to native people.  Yet it
wruld be unrealistic to treat these pblicies in isolation fro-—
the tremendously powerful economic and social forces that are
so inter-woven with the development of education policy1>
{the demands of the national lJabour market have acted as a tidé
which draws attention in the form of financial aid and progfam
support to Indian communities when their labour is needﬁd; and
withdraws it when it is nct needed. , .This has been the
historical fact; expediency, not consistency. "Out of sinohit,
out of mind,'" is a concept particularly applicable to the
people of na;ivé ahcestry, and doubly so for those communities
in Northern Manitoba. -

Thé existing conditions of the native perJe in our societw
leave much‘to.be desired. It is true that government statistics
indicate concern for fhe needs of native people when large surs
of'money are granted to meet special needs. However, these funds
are-n#propriated.only in areas and for sﬁch purposes as will mcet
immediate needs, with little if any thought for long-tern
requirements or effects. In a related sense, government fuﬁding

of communitv-initiated projects nften means a chanee in the very

nature of the project. so that it often no longer even meets the
originallv-expressed nced. For examale, one group of o live
N
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women asked for a basic literacy course. By thé tine a
program was authorized and funded, the praject had changed

to a hxgher level upgrading course and the women who originally
proposed the program were excluded because they lacked the
basic literacy to enter 1it.

Despite history, it is evident that there is a great
desire at this time to provide the kind of government support
that will meet the real needs of native éeople, and that will
establish the primary, most fundamental process by which they
can overcome centuries of cultural invisibilityv and exploitation.
That précess {s education: not only vocational training but
profegsional education, without which it seems hardly possible
to talk about economic or social progress among people of
.native ancestry.

Indian and Metis people have languished 100 years before
stébs were taken by government to improve their level of
education in a meaningful way. All the crucially-important
sectors of our society, including politics, culture, economics,
social structures and higher education have been'totally ignored
in native education programs in the past. The most damaging
attitude of all on the part of governments and educators was
that of aloof superiority in that it’has induced and Eostereq a
re;pohse of self-depreciation and obedienée similar to that
of a frightened and confused child.

This paternalistic attitude and the habitual response -
the lack of self-confidence and lack of competence that exists
among people of natiﬁe ancestry - must now in some way be ended.
There are surely no significant segments of our society that |
would wish such a condition to ‘continue. Yet, though surveys
of one kind or another have been often undertaken, it seems their
purpose is usually other than the simple one of gathering real
knowledge about this least understood minority of our population.
A survey may result in a profitable book, an industrial feasibility
analysis, a historical study: it may be utilized to promofe a

particular point of view, and so on. However, seldom has such
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research among Indians been free of exploitive overtones.
Generally speaking, governments have usad’ research material
to furc§er exploit the ﬁative population rather than to '
develoé inpg—range policy based on solid evidence to meet
real needg?' Instead, policy has too often been short-sighted,
and developed in response to the demands for basic necessities;
The reading qhd writing skills acqﬁired by native people were
cften the on1  education available, and left them totally
confused in anﬂ@cademic angd fecHnological world. At the same
time, manv paré%ts and grandparents'were not even able to take
advantage of this much education because they were too busy ith
trapping and fishing in order to sustain the family.

As a result, a tremendous gap exists today between the Indian’
student and his parents. The government now supportsAénd
enconagés young students in both high schools and vocational
schools. There is however; a general and~undefinab1e weakness
in the performance of many I?Eign and Metis-students, which derives
from this generation gap. ffig is a truism that a child walks in
his father's footstéps. That is to say, a child is in great
measure depgndant on his parents for learning.experiences.' How
then can a native studént, with illiterate parents, be cowpared
to a student from the middle class social milieu, who has been '
prepared to such a large extent for his studies by his parents

who share the same background? The parents of an Indian student

live in another world and more offén th;n not, have little to.
offer in.prepératioﬁ'fdr the white world.

Yet while much has been done for the young student, nothing
has been done for the parénts - to help reduce this crippling
generation gap. In remote northern areas, natige peop1e exist
at tﬁe most basiéwléQei, lécking modern facilities. -Many
barriers prevent these people from fully participating in the
present post-secondary education system. Indian students who
come from these isclated communities to tﬂé south are far from
home in more than the geographic sense. Transportation
difficulties do not allow them to see their parents for months

at a time. Parents also worry, and feel that these students

~
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are toc young to be away from home (average age 1s 14 to R

15 vears). ‘
These young students have an extremely difficult time

adjusting to urban life. The environment not only sets

them apart, but it fails to give them the least foothold

from which to begin the process of adjustment. They find

themselves on a one-way street of integration in the

classroom; they-become aware of discriminatory attitudes

and are accused of not being taxpayers; even the textbooks

are against them. They become depressed and discouraged.
o .
Their frustratidn becomes too great, and to release themselves

from this pressure, they eventually drop out. Being too

'young and too ‘inexperienced, they fail to comprehend the real

problem, and their parents, not realizing what their children
are up against, are unable to help.

In most isolated northern Manitoba communities, there
are no high schools, a few schools that go as far as Grade 9,
no highways, no news media except radio, no telephones and
no television. School facilities are poor and cramped
'niversities and colleges exist only in an imaginary world to

most of the residents. . In the past, most northern natives had

‘no idea of the.function or purpose of a university, or what could

be learned thére;.of what the knowledge could be used .to do.
There are ﬁhoée who still do not.

Many people, however, are becoming increasingly aware of
the-opporfunities that are available and are determined to get

access to them. Attempts are now being made- by native

'ofganizations such as the Manitoba Indian Brotherhood and the

Manitoba Metis Federation, and by leaders at the reserve
(community) level to help provide the most fundamental educational
requirements so badly needed in both rural and urban areas.

These leaders, however, need the government support.  They are
unable to provide these opportunities adequately at the

community level, and most people will not move into, urban areas.

0



Meanwhile, many native people are falling further and
gLy - further behind the progress of society at largé. Although
many parents push their teenégers to continue in school,
often, when these students drop out at Grade 11 or 12,
these same pnrents'hnve reason to doubt the value of education.
one parent said in such é case: "My son has completed ‘ '
Grade 12, byt he can't make a living. I deprived him of
learning how to trap and do other work in our way of life,
so that he could educate himself and find a better way of
life. Now he is hgme and is worse off than T am. I have
_to support him."
Such statements are indications that skill-training and
.professional training are needed by the native communities, .
and that native people must become more fully aware of these
needs. How do we meet these needs? ’
In southern Manitoba, the Tndian and Metis people are
more effective in planning and carrying out their own
decisions. Thev are also.mnre aware of their problems.
because they are exposed to modern ways of life, to -news
media and television, and hecéuse they have immediate access
to available services. Yet, these people still have many
problems. = They exﬁerience difficulties ip obtaining eﬁployment,
difficulties in getting government aid such as agricultural
loans of\grants. Bv and largé, they accomplish their desires
by necessarily forceful means and often they must take drastic acticn,
‘such as public demonstrations, to accomplish their pbjectives.

In an article entitled "As An Nutsider Sees U's" , a proiect

analyst for the. federal Sperial APDA program states:
"Conditions required to meet government regulations are impossible
for the Indian and Metis to fullfil.... For example, to set up a

grocery business, three heads of families must be emploved and

f each must receiwve $2,9500 a véar minimum {n salary. Thev just
' 3 N a RIEE P . . AN Y e e
can't do it .... So rar since Jasc October, onlv three prejeces

have been approved. No money has vet been received from the

federal government for these."
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Because native people in the south have been exposed to
external pressures all their lives, they are more aggressive and
demanding in achieving their goals. They have developed a
behavioral pattern of self-defence. Throngh continued practice,
thev are able to defend themselves better than the Indian of the
north. But where does this leave the Indian of the south?
Must such struggling for basic needs and aspirations remain the
unquestioned and accepteq pattern?  Despite the accessibility
of.educational services, these people are not more educated, and
have the same educational disadvantages as the Indians in the
torth. Qtatistics show that théy experience similar difficulties
and discrimination, both in education and in emplovment

A revort prepared in February, 1971 by the Review and
DevelOpment Branch of the Community Colleges Division, Department
of Colleges and Lnivers1ties Affairs, notes that change needs to
-~ occur at three levels wlthin the total area of human development:
in tralning, supportive services and job creation. At the f1rst
level, the department of Colleges and University Affairs is now
most capable of effecting changes. ‘Other government departments
~and agencies, such as the Department of Health and roial
Development, could more actively provide supportive services such
as counselling, social work, health, welfare, housing, follow—up
and nlacement. The greatest problem lies at the third level.
Public manpower programs do not create jobs, but rather facilitate
“the placement of individuals in existing jobs, with some degree
of selective control. But employers can't be forced to hire
people of native ancestry if thev have no intention of doing so.
Th-refore, not "only does the Indian have the disadvantage of
being an Indian, he is also disadvantaged-in terms of being able n
to compete for jobs even when his academic qualifications are |
adequate.

There are therefore two areas of concern in terms of broad
human deve]opment

(1) The academic qualifications of native people must be’ raiSed

to a much higher level in terms of vocational, general and

3



prutessicnal’ training. More native people must

enter university, At the commmityv level, continuing

education must bhe brought to the parents also, including

programs similar to‘the Basic Training in Skills .

Devejopment courses new of fered at the commnity colleems
_ cceupaticnal training, and special training suited to

their particular needs. As a tirst step, nnt{ve peopic

must be as qualifigd as their non-native peers, especially

at the university level.
() Thds équipped, native people must create their own job
opportunities at the community level: They nust be
: masters of their own destiny, masters of their own

cconomic resources. Tﬁis is one way to ensure empioyment

opportunities of the most varied kind, and té avoid

discrimination in employment at the same timél There is
the adde! immeasurable henefit of turning rﬁe newlv- ;
acquired skills to the betterment of the ¢ommunity, rather
than scattering precious human resources in the labour
market, wvhere more than sufficient applicants in all fields
already exist.

It vrould be dauwerous at this point to assume that improving
academic qualifications for native people means lowering standards.
That would again be a paternalistic policy that in the end would
benefit no one. tative people and their representagive
organizations are demanding\flexibility within the uﬁiversity,
based on proper orientationlin the unfamiliar institptional
environnent and the need to d?velop new admissions criteria,
and this is qtite properly where adjustments should occur, at the
Ny bégihning of the post-secondary tunnel, rather than at the end.

For admission purposes, marks below the accepted present
criteria should be interpreted to reflectl the possibility of
equal potential without equa!l knowledge, due to disadvantages
in primary and socondary education, and indeed, due to verv

basic enltural and ravirenmental diffmercos as discussed above.

- Y
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It is obvious therefore, that an integrated and intense effort
must be made by primary and secondary educational programs to
eventually overcome this prior disadvantage. Although. among
white students only those who are incapable of doing the work
bfall by the wayside, the present standards and methods
eliminate both poor students and potentially good students
among native people. -

Present attitudes toward Indians and Metis in post-
secondary institutions demand either too little or too much in
terms of work and standards. » In one case, examinétions had
to go through the university senéte for inspection; and 1in
another, the courses and examinations had lesser/academic-
value than equivalent courses for non-natives. Not only does
such differentilation disturb, the whole E:udent body, but
lowering the standards achieyes nothing but statistics that may
look good on paper, but reflect no real educational gains in
the people'holding those degrees. And if we are talking of
real education, its obvious jthat it takes more than a scrap of
baper to enable a person to‘deveTop a successful community
busihesé, for instance..

Good exampies in Manifoba‘of a realistic orientational
épproach to post-secondary education are two projects'to create
certified Indian and Metis teachers now }n progress at Brandon
University: Project Impacte, a two-year'teaching and training
program that has on-campus and off-campus elements; and Project
‘Pent, a five-year summer program; with participants continuing
to teach duFing the winter. N

In Project'Impacte one section of the participants works
in teaching situaiions off-campus, coming in every three months
for tests and for a three-month s¢ssion each summer. The -
other section remains on—campus fgruintensive training, and
both sections rotate programs in their second year. The
project is funded-by the Department of Indian Affalrs _and the

- Provincial Government. Project Pent is intended for native

10
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teachers with some experience, but most of whom have little
“ormal education, and seeks to bring them to certification
bv means of’summer programs, while allowing them to continue
their teaching duties. Project Pent is funded primarily by
Jhr Department of Indian Affairs, Frontier School Division
wd other spesisl schools,

The oriteria set up for recruitment, zelection-and

qdpis<ion moeet the requirements of both project staff and
the comranity, The curriculum requires native students
to complete the same number of c¢redit hours with the sare
T IS 3 Ayt e - Y 1 y .
aroade peiat averoge as other students in order to be
recoemmended for a certificate.,

‘n the average, Impacte and Pent students have showrn

l . .
Lreat poﬁentlal and have wmaintained the same grade point

“average as other students 'in Brarndon University. These

«tudents have demonstrated their capabilities and, brcause

o7 the well established orientation, thev hdve made rapid
DrOETess. l lmbacte and Pent are broof\of the contention that
normal post-secondary standards should be in effect for
native students, rather than a set of separate standards whose

t
|
I
|
|

effects can only be negative.

be

New students,. unaccustcmed to écademic training, must
given a chance to be properly introéuced into the mainstream
of university education: Impacte, it seems, has provided this
opportunity. The project has recognized the necessity of
developing an iEdependant attitude 'in all native students.
Impacte staff has provided for this need by forming a Student

Affairs Committee, a Stepring Committee and a Curriculum
. N .

r
4

Committee.
These committees consist of members of the faculty of
education, the dirccter of the preject, superintendents of
school divisions, anq representatives of the Maniteba Indian-
Srotherhood and theiﬂghi;oba Matis Federation. - Student
criticism through thei$tudent iairs Committee, and native
representation, particalarly rhrndqh the Curriculum fomritiee,

serves as a feed-back mechanism for the project. tn the

e
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whole, Brandon University has embarked on a véry important
" program, and native peoplé familiar with it have as a result,
greater expeckations for futupe educationél programs.
Dr. Ralph Pippert, dean of Bréhdon University'!s faculty of

education, has earned the respect and confidence of native

people and has lent further impetus to’ their hope of

e e

equality in education. . . ]’
~ Students in the Qpecial Mature Student program may have -
difficulties in tdentifying educational goals in terms of
hﬁeciric careers. Although theve are' students who may permit
_ high achievemenﬁ in their studies to be their immediate goal,
others may have a real goal but are unable to identify this
\with their\studies. This is again an area where careful and
well-paced orientaticn at the beginning could produce beneficial
Iéffects. Nati»e students may not be apequately informed about’
the academic aspects‘of specific careefs.
Althpugh Brandon University offe;s courses such as
,sociology, philosophy and anthropology, one may wonder what
all these titles stand for in real ﬁérmé, and what relationship
they bear to speciflc educational- goals a student may have.
Universities could offer a greater degree of flexibility in .
; courses to meet the needs of people from specified geographic
areas. ' ‘ |
PROFESSTONAL EDUCATION

\ ] . .
\_* For the first time in the history of Manitoba, native

peoﬁle are being encouraged to enter professionéiEeducation;

but with very‘few exceptioﬁs, they are<iimited to }eachiné.

Yet there are a vast number of professiohal skills that native
peopie require in order to serve adequately the needs of native
ﬁonmmnities. Indian people need to study 1aw, dentistry,
medicine, architecture, education and social work among other
professions. . By 1971, Bhlv .3 per cent of the total Canédian
Indian population had earned univerqlty degrces that is; abogt
600 people. Yet none of these cbtained a certlflrate for
professional studies. Apparently no Indian reached this level.

As recentlv as 1945, Indian education consisted of an entirely

12
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separate curriculum with a religious orientation.

This prevented Indians from entering the mainstream of

professional education. After World War II, a new

philosophy and policy enabled Indians to attend integrated
joint schogls through federai.subsidy. "In 1953, only
.thirteen Indians were attending university in Canada.
Nearly twenty‘years later, one hundred and fifty-six were
enrolled."” " (Manitoba Journal of Educag}on, June, 1972,
p.29) . "’“ :
' In Manitoba universities, there a;é 17,553 full-time

N
]

students enrolled,.according to the 1972 Summary of Enrolments
'pfepared by'the Department of Colleges and Universittes Affairs.
If Indians were prpﬁortionately representéd in Manitoba
universities in accord with their proportion in the total
population, we would find approxima:;iy 526 Indians enrolled,

or three per cent, - Metis enrolment would be about the same,
which would mégn.more than-1,000 nati&é.people in university,

or ébbut,six‘per cent. .

. However, actual enrolment of Indian students in Manitoba
universitfbs,is about 215, about half of which are enrolled in
Brandon University. Indian students should be admitted to
pfofessioﬁalrprograms, and where necesséry, the prograhs and
curriculum should be altered to facilitate these'”new students"”
in terms of orientation and admissions. Rigid regulations
rélating to professional:eduﬁation pose additional difficulties
for nétive people because Gf their segfegated social and
educational backgrounds, and place artificial barriers in the
way of.tﬁeif full participation In professional studies.
Society expects Indian people to demonstrate pfbficiency in
adapting themselve§ to modern.éociety, educationallv, sociallve
and economically, vet draws a line at the point of professicna!
studies, ,the single most importn*r element along the hard road
toward a breakthrodgh into full participation in modern societ:,

1(‘)
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Indian people have difficulty in demanding professional
seivices, Eeeause theytare not acquainted with the rules and
regulations and are not aware of available services and
cannot gsin access to training. They hesitate to inquire
and just the thought results in tension and frustration.

In reality, many still have the cttitude, "I am forced to
stop functioning as a person, SO I will not perform, just
exist."” We must bear in mind the reasons for this attitude.

"First of all, native people are not involved in the
educational process,' states the Manitoba Journal of Fducation,
(June, 1972, p. 29) There is evldence of this in the fact that
Frontier School Division has no elected board of school trustees,
but is administered from Winnipeg. I1s this an indication that
native people take part in the education system? Hardly.

If Tndians and Metis are expected to survive within the white
culture, then they must participate in this culture. If they‘
are not allowed this basic right, how can we turn around and
criticise the natiye people for practising the only eustoms-and
habits theyv know, in isolftion from the mainstream of the
society? i

SKILL TRAINING

Skill training programs may be viewed as a ladder which
‘allows an individual to climb at his or her own pace in each
subject. People find it easier to master skills in simple \
forms at first, and pregrevs towards more complicated skills as
they continue. The challenge in such programs consists in
giving individuals the opportunity to learn something they want
to learn.

At the 00-ZA-WE-KWON Centre in Rivers, Manitoba, "The
Aduit Education Program and the 00-ZA-WE-KWON Centre .:.. focus
on the education of the trainees for satisfactorily meeting
their responsibilities in our changing socliety and preparation:
for wocational/technical trafining proprams offered bv various
institutions throughcut Canada, as well as those of fered at
the Centre."  For those native people who are willing to

relocate, the Centre appears Vvery promising and has facilittes

~
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available for them.

However, in order for the Centre to be more successful,
it peéds support. The program also points out'fhat "life skills,
pre;{Sely defined, mean problem-solving behaviour; the
appropriate'use of responsibility in the management of personal
affairs." ; Life skills apply to five areas of responsibility
in\one's personal 1life: self, family, leisure, community’ and
job. Many individuals who lack the self-confidence necessary
to develop their own abilities may have low or surprisiﬁgly.
unrealistic aspiration levels.

Often the§ lack effective ways of seeking help from each
other or from existing agencies, they lack basic communication
skills, and 8o on. Although there may be access to news media
and government programs, they are unable to make thelr views
known éffectively, often thinking it 1is not their responsibility
to pérform, thus leaving tth.task to be done by others, though
it may be in their direct interest to do so themselves. Theyb
very often believe tQ?; government programs prohibit their
participation, their views and opinions.

In achieving these life-skill objectives, 00-ZA-'E~KWON
Centre has established basic skill programs which allow each
person to pursue his own iInterests, to assume responsibility for
his own motivation, and to progress at his own rate. The
students learn to recognize a pfoblem situation,eveﬁflearn how
to read and write 1f necessary. They learn how to relate to
others, describe feelings openly, and give and receive these
interchanges freely. They study themselves on videotape, and
learn how to communicate by making speeches, and other forms of -
group communication. . In doing so, the student begins to identify
himself and learns in what areas he needs to make progress, and
as a result, his poorer and negative habits beg&n to fa]llaway,

OO-ZA—QE—KWON also provides a varlety of technical courses
as established by the Indian Affairs and.yorthérn Development
Department. These include administration at the local levetl,

such as account budgeting, bank clerking, band librarian courses,

1o
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small business management, -hospital cuStoaian training and
oth;rs. on the whole, 00-ZA-WFE-KWON has answeréa“one of the
most fundamental needs for native people: an innovative and

- initial step toward post-secondary education, and a ladder
toward economic‘éelf—sufficiency and success. While this
Centre mav be beneficial for all Indian and Metis people in
Yaniteha, we nust élso.help to solve the educational problemé
of the many who.areéunable to move to the Centre, in other
words, for those who are unable to decide to change their
situation, and for those”who have lost interest. How can this

interest be rekindled?

TRACTC FACTORS IN EDUCATIONAL MOTIVATION AND EDUCATIONAL STAGNATION

“I'mti! recently, it had not occurred to me that poor students
thought differently about their work than good students; I
assured thev thought the same way, only less skillfully. Now
it bepins to look as if the expectations and fear of failure,
if strong enough, may lead students to act and think in a
special wav, to adopt strategies different from those of more
conident students.”

This statement is true of the behaviour adopted bv native
neople in the educational system, vet their often poor performance
i{s not an absolute, but a function of unequal opbortunity and the
resulting low interest. This lack of interest among Indian ang
votis people derives from frustration, deprivation and hopelessness.
Ane needs to be extraordinarily determined in order to escape what
manv term the "welfare trapﬂ.

Uriable to cope with lifé problems because of unemp]oymenf,
unable to get decent wages cven when emplovment is uvailablef in
manv instances the Indian has nccept@dAdefeat. o N\

Rased on ManitobaIndian Brotherhood statistics, "only (32 per
cent of the emplovable people en reserves have sipnificant carned
income and onlv 4 per cent of those earn in excess of Sb,ﬂAﬂ.
Civen an averawe familv size o Vive, it ean be concluded that
the bulk of the populace lives below the poverty line as defined 7

hy Statistics Canada. Tt is also obvious that if only 32 per

“John Holt as quoted by K. Patricia Cross in New Students and
New Needs in Higher Education, Center for Rescarch & Development
in Higher Education, lniv.e of Calif. dt Berkeley, 1972, p. 48.
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cent,of the population in the employable age range have
géinfhl emplovment, some 68 per cent are consistently

unemployed". .

Providing adequate cducation in the context of these
modes and this state of mind, and with the added unhealthy-
physical conditions and unbalanced regimen of people,
sspecially in the northern parts of the province, will be
an extremely difficult task to accomplish. The environment
of defeat, hopeclessness and despair is not of temporarv
duration, but has been instilled into the minds of these
'oéup1e for over a century and has penetrated deeply. They
are rovted in stagnanty, and the first stirrings of emergence have
just begun to appear.- -It . has become a cultural pattern in
itself‘ the most unhealthy kind of cultural pattern. The
Indiap people have retreated and long ago surrendered ‘to
paquvit\ and confinement in a scientific world which regards
‘them as an isolated species. And societv sees fit for the
Indians to remain within this structure.

The attitude of governments too often reflects this

"accepted pattern: "How can we promote professional education

" asks

to lndian people when they can 't stay in high schools?

. one official. This however, is the kind of reaction IndlansA
receive continually, and it is consequent]y little wonder that
few Indians have reached beyond this level. The'progress
already made by manv individual Indians should be encouraging
enough, considering the circumstances involved.

'DIC}\TRAIIZATlﬂﬂ AND ACCESSIRILITY

The evidence of distress symptoms described above requires
extensive and numercus changes in various educational processes
and in government policies. ant -gecondary education is needed
in urban, rural and remete northern areas to answer pressing neceds,
to stimulate mobility and to attract’ the interest of native
people. The prime objective.should be to relate to local needs

and desires, :nd more active control at the community level.

. ]
Indian representation at all levels in education is essential.
To help promote post-secondarv education and special
. oY
training on a wider provincial scope requires more interaction
between sccondary and post-secondary gchool staff. Tt also
r'.
Q 17
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requires extensive services to the northern part of the
orovince .where they are most lacking. For example, Manpower,
Adult Fducation ar® “ocial Services staff assigned to northern
vanitoba work out of The Pas and Thompson, and consist of a
very few vorkers: one worker covers a large number of
communities, Their primary function is to prOmote-secondary
and pust-secuondary education (vocational training) for
irdividuals who are interesLed-and to- help arrange transportation.
These workers are not often available when needed, and people
 must wait up to three months for an interview. . They arrive
\\\n réserves on rare occasions. No vocational material.is
nvnilnhﬁe, and one must write or radio phone fory information:
\nt al! times. T .
' Complications arise continually where either a band
m>hager, chief, school principai, clergyman or community
dev@iopnent worker acts also as a social worker, education
cfficer or manpower staff. Education.sorvices involve both
federal and provincial agencies and these are countinually
getting their wires crossed and passing responsibility back and
forth among themselveé or to regional offices in the south.
'n the end, individuals whe are interésted in education get
‘rustrated because they get”the runaround, and eventually give
up. T -

An integration of educational services 1is therefore
necessary. A department or agency working in isolation
complicates the whole educational éysteh, and none knows or y
cares what the other is doing. ' _

Fducation needs remain unfulfiliod in both quantity and
quality. IﬁndoqunLelhousing and teaching staff are available

- for-northern schools. At Feewatin . Communitwy College.in The
Pas, students have difficulty in finding accommodation, and

these who are married must leave their familties at home white

in training. In Thompson in 1970, it was necessary for grade
seheol enildren to attend onls habt a dav of school o pive
athers a chance to use the ¢lassroom. High school students

complained that thev were allotted too manv spare study periods.

\ | : 13
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"%, D. rarlier Collegiate in Thompson dropped its occupational -

entrance course program in 1971 because of a shortage of
teaching staf’. They established a new system where two

teachers work in a closed classroom where everyone who needs

'special help can go, whether native or not. This term R. D..

Parker had ;lans-for a semester program, with six.credits in
v\ch half{ of the academic vear, and was accepting '
applxtdttﬁns for guaranteed teaching jobs.

. An active role is required of leaders and members of
nnEin comrunitivs, leading to greater partlcfpatlon and local
control. A1) organizations favour thange and progress
among native people, but only to the point that sﬁéh change
threatens tiie well-established positions of existiﬂk organizations
and institntions.

Decisions and programs 1nit11ted by native leaders and
coprunities are quickly blocked by sudden changes in policy
"crulationu, or are tangled in red tape within tgé vast - |
bureaucracy of governnent departments. _ ‘

Uhile this. inherently wdterndl1st1c system is perpetuated
it continues to prevent the development of meaningful services
for native peaple.  For example, 00-ZA-WF~KWON Centre, the
Yianitoba “etis Federation, the Manitoba indian Brotherhood and
communities and individuals have great dlfflculty obtaining
government aid for programs initlated by them. (The latest
report on agricultural prO]ect funds granted to Mnnitoba native
people shows an actual (stursement of less than $100,200 by
September, 1972 for the whole of the prov1nce )

There is evidence of\a significant 1ncrease in the

abilitv of native people to formulate and initiate curriculdm
) peor

enrichment to help provide the mieéing elements Fé&hi%é&'fd%w

native people within the education system. This must occur not
only at the local level but at the provincial and national level

as well,

19 h
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Native pepple require the knowledge to ‘operate local
autonomous school boards, to run various programs and
projects, tc produce and market proddtts,'and an unlimited
variety of technical and proféssional skills if economic‘
self-sufficiency is to come about. This is where the
future lies, and this type of training is required to.
accomplish it. Too often, when courses are available, this
basic knowledge .is left out . The most fundamental
requirements, ohly the knqwledge of a basic skill, are being
taught. 'For example, a course in handicraft should not
teach native women oﬁly to design their work, or where to
purchase beads and material, but should also teach the
necessary marketing skills for their products.

A large majority of Indians are being served by the
federal government ; other Indians and Metis are being served

by the provincial Department of Education. In Manitoba,

' the consolidated school system adjusts, no doubt, for.

improveéments and changes in the general society, leaving a
partlcipation gap which deprives the Indian and Metis of any
moav1ngfu1 fanction.

. Logal autonomy would help initiate the type of programq
required by these .communities and would help to avoid low
aspirations resulting from continyal failure 1in an alien
system; failture which }eads to lack of ambition and cynicism
in pepsonal and sociallbehavioux.

The Department of Indian Affairs is sponsoring many
educatinnal programs in all of the fifty-four reserves throughout

Vanltoba, which is divided for purposes of administration into

six districts; Brandonj”Clandebnve, Interlake, Island Lake, -~ o

The Pas and Thompson. The northern districts, The,Paﬁ, Thempson
and Island Lake, contain twentv-three reserves, or aboﬁt 14,500
\‘Indians of treaty status, which is almost half the Ind&an
population of Manitobo. Anf the 283 adult programs held
throughout the.province in 1971-72, 24 per cent were held by
participants from these northernyreserves, while 76 per cent -

of the partitlpants came from Lhe Interlake and southern |

districts. . AV
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A corparison of the number of courses beld above and bolow
the 33rd arallel is interesting and significant, as is an
¢vamination of the content of courses in the two basic areas.
The séuthera reserves are engaged in more pr gressive adult |
courses, such as arts and crafts, business accounting,
autometive mechanics, veterinary clinics, industrial training.
lhaman relations, youth programs, upgrading, garment plant
operat ions and agriculture. In the northern areas, native
prople are mostly engaged inxupgrading courses, carpentry,
fishing iréining, fire safety and home management. In
add i ion, Keewatin Community College offers industrial
'iaining, sucl as heavy machine operation and basic plumbing
sud heating. . \

This comparison shows the lack of access to services in
the north, which is decidedly more pronounced than in the
sonth, PoweQer,'in terms of academic education, both the
north and south are equally disadvantaged.

Thé kind of negative incentives that are common in the
nerth are well illustrated by the following exampie:

Cpveral Tndlan families in the north kept livestock during the
egarly part of the century, ,but just before Vorld War 11,

the period of 1937-39, these families were told by health and
other officlals that their livestock carried tuberculosis gLer
and had t~ be either sold or otherwise disposef of. There

vas and is a strong feeling among tQBSe involved that they were
not told the truth, and that .they were forced to sell their
cattle so that they could be used in the Indian residential
~cheols without having to draw away food from 'the white worL¢ .
One of thcqe families retained their livestock:and struggled on.
They now haVuizh]v orie cow, and to this day, have failed in .t
Lneir gforts to recelve assistance to keep the cperation
2inhle. ithout access to the necessary servjées, they were

desendant on such aid.

Z1
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In‘northern Manitoba, programs aré also required to
train nurges and may be financially—suppofted byvthe
federal Depértment of National Health as well as by the
provin;e. Most native nurse's aides are proficientb
practical nurses by virtue of years of experience.
However, because they have never received an educational
certificate, they are'deprived of a poséible salary increasg.
. As_weli. local people could learn aboué dietetics;
childreir cannot fully develop learning abilities when they
"receive improper food and become undernourished. . In urban
areas, these problems are looked after'to some extent by
professionals, but in isolated communities these doctors are
not available. A doctor in northern Manitoba said in 1969:
"Some 80 per cent of the Indian population in northern
Maniteba is undernourished.” Local peoplé.could help
provide necessary services 1f courses were available to fit

their needs.

SOME PROPOSALS CONCERNING REMOTE EDUCATION-

(1) Brochures and calendars concerning post-secondary
cducation should pe made available ih remote
Indian and Metis communitiés. Such

information is never available when it is needed.

(2) ¢<tmilarly, applications for basic literacy or BRacic
Training in Skills Development courses. together
v with information copcerning them, should be
promoted in remotevcommunities. These could be
mailed to. all band offices and native organizations

for local distribution.

3y Information about available adult education courses
| should be disseminated thoroughly. Comprehensive
information would help communities to analyze
existing courses and propose others if they see a
iack with reference to their.needs in each

community. Parents would be in a better position

-
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to help their children decide on courses to take
and careers to aim for. Many native pedﬁle have
virtuallv no awareness of the range of programs
available because of a lack of news media and
communication of other kinds. Unless they are
made aware of these cohrées, the situation is. in
reality no different than the old one, where such
courses weren't available at all. )

(4) Native people who can read and write should be
encouraged financially to act as tutors to help
individuals in basic literacy dcéelopment, and to
‘help prepare those who are interested in’more
advanced trainiﬁg courses. This would be far
prefefable to importing highly-trained people from
southern Manitoba and imposing'theﬁ on native
communities.

Vocational and guidance counsellors should be ;
native: ‘to act and make initial contacts
with individuéls who wish to act as tu:ors; and
seek cut and aid those who are interested in
training of any kind.
Special ﬁounsellorS'should be introduced to act
¢ as liaiso& between the vocational counsellors
and tutors, and the universities and colleges.
o These special counsellors should alsn work in
close relationship with community leaders and
the hative‘province—wide organizationsf
'Theipdrpose of- these innovations would be to help
avercome the épéth? 6frﬁﬁpivcnﬁéoplo‘toward educarional programs
which derives from their.illiteracy, ristrust and previous
experience with outsiders who come wﬂfh pro—detvr%inod

attitudes.

. h)
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THE PROBLEMS OF INDIAN AND METIS PEOPLE IN URBAN .AREA

_This. section examines the real struggle in the urban
setting waged by Indian and Metis people for survival in
'poverty stricken areas in the City of Vinnipeg. ‘

At the present time, the problems encountered by these
‘people are numerous and iead to various symptoms’ of strain,
frustration and defeat The Nanitoba Metis Federation
states "The major areasof concern in native migration are:

" discrimination, deficiencv in skills and education, lack of

self-concept and confidence There are valid reasons for
this lack of confidence. First of all, there is the
practice of ignoring the Indian people. For instance, while

immigrants are economically useful, the Indian and Metis are
considered economically inconsequential. | Wnile Indian people
are walking the streets in deplorable conditions, governments
are adequately supporting people from other countries,
supplying 3ufficient job opportunities and all levels of
training. One of the reasons 1is-that the Canadian Indian is
regarded not as labour potential but as a source of employment
for others. Many of the new jobs are related to spoon-feeding
. the native people. It is extremely offensive that, wherever
they turn for service, at the employment offices, welfare
departments, clinics, banks, department stores, law offices,
social services, restaurants, and/so on, they are often
confronted with a foretgn employee. This state of affairs is
- based on opportunism, the serionsiy unscrupulous- methods—and

4
- practices of government and society. Even a clerking or

waitress joo is too good for Indian ‘people. Housing and
apartment blocks must be in deplorable condition before Indians
may occupy these accommodations. The colour of their skin is
taken into consideration. Indian people are blocked off and
forced to live in replulsive apartments with.creaky stairs,

broken doors and poor plumbing systems. Wwinnipeg North Centre

24
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is_where most\Indian people in VWinnipeg live. lhe'
Occidental and the Brinswick hotels are where these
people spend their leisure time where they are
accepted, Here they respond to the public by living
up to soclety's expectations. In this environment and
atmosphere, they fulfil their gocial needs; many have

"lost all sense of honour and self-respect. The root
problem may be-"self—destrnction or moral suicide'.

Here is a situation which proves that Canada has rejected
its_aboriginal people, rejected them fully in economic
and social terms,

The most severe lack of employment is among women,
where a majority of placements are in cleaning and dish-
washing in restaurants. About 50 per cent of the day
workers are of Indian ancestry. This 1is' far above their
proportion in the general population of approximately
500,000 in the City of Winnipeg. They .are the people that
are the most downgraded in society. There is no doubt that
this has caused a psychological effect on Indian women, and
one need not wonder why more Indian women roam the streets.

_ What other alternatives, in specific terms, are given these
women? Whatlhas society offered’in terms of employment in
terms of rebpect” How can they respect themselves when they
feel that the whole world is looking down on them? Some
Indian people have gained skillful employment through determination
or have otherwise proved themselves, some through concealed

- identity. Buc massive unemployment ‘and poverty remains’as a-
millstone around the necks of most native Canadians.

As a rule, the native people have very low aspiration
levels., A conversation with a fifty-two-year-old Indian
woman revealed that she felt gquite satisfied with her success
1n obtaining domestic work on and off for the past eighteen
‘vears at the Manpower Centre for day workers. However, she
would not admit to the fact they they (the native women) were
belng discriminated against, even though it was conspicuous to

anv observer. The fact that she was satisfied indicates her

, 25
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very low aspiration level. Most other Indian day workers
are young women and almost all speak English fluently; therefore,

a language barrier cannot be an excuse for not letting them take -

Jobs. To make a comparison, one must obserVe At times Indian
" people have great difficulty trying to understand why most

'immigrants; even with a language barrier, have access to employment.

Most empieyers may give the reason that native people are unable

»—__to hold st2ady jobs. The question is, how many native people

get'promoted on the job, and how many have equal salary opportunities?
Several men were aware of this disadvantage while working with
certain construction companies. They gave this as their reasnn

for quitting. ;

A statement m;de by a Home and Social Co-ordinator from the
Resources Centre, University of British Columbia, shows the white
attitude»toward educatien fof'Indians: "To us, it is important
that our native people become educated enough to get:a.job,

to have basic understanding about‘voting,'municipal operations,

general business, about budgets in band business, administratlive

tasks, the general knowledge of everyday living.' For Indian
pecple this is not adequate They must acquire much higher levels

of education. What's good for the general population should be
good for native people also. '

Another obstacle encountered by native people lies with the
practice of centralized administration to help determine the
native's future. Both the Manitoba Indian Brotherhood and the
Manitoba Metis Federation must not fail. Their structure and
philosophy of decentralization appears constructive, in that it
embodies 'the concept of grass-root level support"”

However, there is much to be accomplished and a great desire for
a more democratic and sophisticated leadership among many native
people at the local level. This has been improved over the
past few years through courses sponsored by the Manitoba‘lndlnﬁ
Brotherhood, Indian Affairs Branch and Community Developmert

Sorvices of the Provincial Covernment, and taught by Instructore:
]
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leadership is required, as this is the key element to help '
change the existing conditions among native people,
especially mithin the City area where there is much greater
competition. a

The lack of feed-back and the lack of communication
among native leaders not only frustrates government services,
but the leaders are depriving the people they reptesent of
valuable services. Vhere there is lack of communication
.ond negotiation skills among leadems, this may be
oonsidered one of the greatestrobstacles for progress among
native people, and often it causes despalr and disillusionment
in the communities.

The principle oojective in changing the existing conditior
of native people, is one of changing some aspects of society
towards them mainly within the Winnipeg area. Qotietv muét
change its philosophy and attitude and cannot contlnue to plact
Indian people at the bottom of priorities with regard to

employment and education. Indian people must also change the.
kconceptlon of society and should be made aware of the Manitoba
Human Rights Act. The organization of a Federal Union for
native people with reference to human rights yould be of some
advantage. A change in this conception would maximize
opportunities for both formal and informal learning. It
Womld create opportunities of much greater access to better
employment and equal wages and equal opportunities for
promotion The Human Rights Act ensures equal access to
facilities available ﬁn the City area, such as housing and
‘hotel services. An example: an equal opportunity to occupy
~a room at the Winnipeg Inn for important meetings without
being attacked bylthe public. It is important that native
people have this equal right in order to encourage and strengt

their self-respect.

27
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Many people talk about planning and programming, and
many government departments both federal and provincial are
spending millions of dollars on research work, evaluation
of programs, analysis and statistics. Thousands of
publicly and privately employed people are being paid to
provide services to native people. Are we in fact getting
results for the millions of dollars spent? 1In actuality,
in assessing the statistics showing the millions spent on
Indian people or Indian education, it must be remembered that
Indian people do not directly receive all this money. It
must be remembered that a tremendous amount is being consumed
by government employees and the private sector (specialists)
in developing, administering and servicing these programs set
up by government for Indian people. These statistics are read
in Ottawa and in different ministries of provincial governments
and finally by the public. The figures show a fantastic amount
of money being spent to educate 2 great number of students
both at secondary and post-secondary level. Yet'it is evident
that at the community or local level there is much more to be
accomplished, and in actuality there are not that many people
‘educated nor is that much money actually spent on education.
A lot of it goes into servicing the recipients of these programs.
This does not specifically refer to the Department of Indian
Affairs and Northern Development, but services in' general,
including construction work. '

A few examples of professional services costs \
\
) Some individuals employed by government receive from
$12;OOO to $25,000 a year, which is approximetely $1,000 to
,~$2,083 a month; Presidents of universities receive up to
$52,500 a year, approximately $4,330 a month; (Free Press,
November 10, 1972). Physicians receive from $40,000 to

$82,000 a year; (White Paper on Health Policvy).

28
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: [f we compare a professional's salary with the low aver .y
income of native families, we would find out that a professicn,
is supporting through income tax, three native families and
yet still receives from $9,000 to over $20,000 after taxes.

As an exanple, a native family of four living  on the amount

A lowed under the Social Allowances Act receives $2,500 a year
which 1% comparable to one month's salary for some
profressionals. ’

These professionals pay income tax of $7,000 a vear and
more, but thé question is, who are the real consumers of
government funds? Who are the real consumers of the fantasti
amaunt of money within the educational field, and in other are
aich as coustruction work.

It is unsatisfactory just to train native people. They
need to look forward to a broader horizon, to break into the
+oalms of professional education. According to the 197l\€ens
1fter subtracting the number of Indian people, there is a‘toLg
population in Manitoba of 987,009 compared to 31,526 TIndians ¢
Treaty status. The Indian population comprises %gf”t 3 per
cent. Metis are estimated at about 3 per cent also.

Ther¢ are 959 physicians both in special and general

practices (White Paper on Health Policy 1972). By projectior

we could cxpect that two out of every thirty-four physiciané

-

‘should be of Indian and Metis ancestry, Or stated othervise,

aﬁproximately 6 per cent of our physicians should be of Tndia
o; Matis background. That would be proportiénately adequate
4 similar proportion should exist in other professions.
Native people would then be able to provide some of the
oxpensive essential services thev need themselves.

it would reduce the astronomical costs of providing those
services from the outside, and at the same time yield preat

finsnctal and social benefits within the nmative communities.
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The young generation must be encouraged by parents,
»by leaders, 'teachers, guidance counsellors, professionals
and by government.  They must be determined. A new kind of
stfength must be instilled into the minds of this younger
generation, so that they may be equally knowledgeable,
equally qualified to work in any environment, both rural and
urban. ° They may be able to take their rightful place in
society working in city clinics, banks, department stores,
law offices, government and all the other fields of endeavour.
To achieve this goal, society must put an end to the

demoralization of native people.

Recommendations:

(1) Programs for special mature.students entering university
should be made more flexible: an orientation academic year 1s
recommended, with the course load limited to two or three
academic subjects. This. orientation should be designed ‘to
instill study habits, especially for students who have been .
out of school for several years. It should include short |
review courses in literature, language or other areas which
may be a barrier to their studies. For 1n?tance if a
student is going to study history, probably he or she should
take a review course in communications New mature students
should enter university approximately four to six weeks prior
to beginning of tné fall session, in order to prepare themseives
and to help them determine their goals. Mature students who
do not need orientation should not be held back, but should be

accepted into the regular programs immediately.

(2) Special optional courses should be made available for
native students to fit the needs of native communities.

Native pecple‘entering university and colleges should be-

made aware of optional courses pertaining to local government,

social animation and organizational structure. Topics for

- ' 510




such courses might include: how to relate to one another in
community afﬁairs} how to function within a committee or any
other organization; how to communicate with politicians,
resource persons or agencles; how to prepare resolutions or
recommendations for community leaders: the importance of
debate as opposed to argumeént; problem analysis: the manner‘
in which democratic nominations and elections should take
place: campaign management; basic knowledge of federal and
proyincial and municipal laws, for example, the Public
" S¢hools Act; functions of school boards and school trustees:
basic knowledge of cost estimation and budget preparation.
These skills relate to real human feeds in Tndian and Metis
communities, whether urban or rurali
These types of optional courses would be most beneficial .
to native people, espectally students in Arts and Science
facuities, teachers training in universities, and those
students in the Business Division of the Basic Training for
ggill Development courses offered in various parfs of the
. province. _ ) ' - /
The reasons why such cdurses should be provided are:v
‘(af .Native people and leaders lack experiencial competénce
in managing community affairs and in solving cpmmunity
problems both social and economic.
(b) It would be a step toward restoring to the native
people their initiative and independence.
(c) Indian people want to add a pew dimension to the
mainstream of our society,'racher,than be'removed
and completely divorced from it. " Assimilation
cannot be forced, butican occur in a natural setting.

The important thing is to bridge the present gap.
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(3) As it exists, Keewatin Community College does not
adequatély serve the north. A university extension facility
has been‘recomménded. At present K.C.C. provides twbvyear
technician courses, mechanical trades instruction, construction
and electrical courses for men. The only céursesvavailable
for women are clerk—typist; bookkeeping,"office machines
operation, hairdressing, cooking and B.T.S.D. courses. More
business and administration courses afe‘rgquired, and courses
should extend into full-time Arts and Science programs.
A nurses' training program is also needed, and could be
. offered in co-operation with St.Anthony's Hospital which is
close to Keewatin Community College. Priority should be
given to qualified people in the north, especia1l§ those who
have shown proficiency in their work as nurse's aides.
This is recommended because:
(a) 1t is ﬁost difficult for nurses to remain fdr a long
period of time in the north és'they are not used to’
the environment.
(b) 1Individuals must Eave'the opportunity to continue their
education withéut having to leave their home andijobs.
(¢) Those interested in a professidﬁél Eareer need pfeparational
training and a knowledge of possible occupations.
(d) Individuals should be encouraged to develop economic
A aspirations in the north, because it is socially and
economicélly destructive to encourage artificial or
_aimiess migration to the southern part of the'provincg.
(e) The native people must establish their own economic ventures,
their own industries. The elimination of much of the
wild 1ife that sustained the Indian has resulted in a
change of livelihood. ‘Where once the Inﬁians.and
Meﬁis traded fér goods at the Hudson's Bay Company store,
they now often have no means of earning a‘living and are
exploited by the oniy company which provides goods.
Natives are prevented from competing to pr&dhce goods

and services.
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(L) 'Mobile hlassroomsfwonld be very useful for people
in southernHManitoba and in the Interlake rEgion where
conmunities may be reached by roads. Similar golutions
for the north should be investigated, where possible.
(5) A more flexible criteria is required with regard to
selection and training of students. We recommend a system
whereby more Indian and Metis people may be inpolved in
professional. education, and a corriCulum more relevant and
oriented toward Native needs whicn demand a wider variety
of . services for specific locations. .
(6) The present text books which reflect a negative
attitude toward native people, and describe negative roles
for native people, should be elimineted. '

It is unfair, incorrect and insufficient to provide
only basic literacy and elementary education es adeguate -
education for Indian peopleJ This situation has impfoved
only marginally and in token ways. It remains discriminatory
and inadequate' By failing to improve education for
Indians and by refusing to permit self- determination Canadian
governments, both federal and provincial, doom native people
to continued poverty and alienation. If democracy means
anything in society, it must méan a willingness to face these.
problems and work towards solutions.

h It is not their fault that they don t own any property ‘to
pay taxes on. Reserves are held by Her Majesty,‘as stated
under Section 20 of The Indian Act; “No Indian is lawfully in
possession of land in a resefve....". It is therefore federal

ljurisdiction and a federal obligation to educate Indian'people.
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APPENDIX 1

Analysis of Indian People Attending
Post Secondary Courses

AVERACE 7 DROPOUT

1969 - 1972.
1969 - 70 1970 - 71 1971-72 -

Enrolment Dropout (%) Enrolment Dropout (%) Enfoiment Dropout (%)
Vocatlonal Preparatory L5 20 (162 0g 18 () e 1 Qm
Foraal Vocatonel R 915 (25) 9 1 (25
Special Traiﬁing . 111 6 (5D 121 4 ’. (31 - 156 20 (13%)
University . 8 0 (15 R (162) 2 9 (10%)
Professtonal oy Q5o aw 28 2 (16
In-Service \\ X IO (nil) 70 (il 14 1‘.I( 71)
Ontlhe job | Ed 1 () o ‘('31) 89 15 (15:)
Apprenticeship b 0 (nil) | B 1, 2 (5% 8 12 (241)

TOTALS f %)741 | 1,567 | 1,544
15% ’ 11% 172

1

A total number of 30 academic upgrading prograﬁs were held on reservations throughout Nanitobs
with approximately 450 Ind{an students attending them, These courses were sponsored by Canada
Manpower, the Department of Education and the Department of Indian Affairs and Northern Develop-

ment, The Indian Affairs Department also sponsored 283 adult programs in 197L- 72, compared to -
These courses are not considered to be post-secondary level, "

229 in 1970 - 71,
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‘

The list of courses under specific categories:
|
(A) VoLational Preparatory Courses = B.T.S.Dul

1

(B) Formal Vocational Training Courses.

. Licensed Practical Nursing Carpentry

Hairdressing Automotive Néchanics
Secretarial Bldg. Material Merchandising
Clerk-typist _ Occupational Therapy
Stenography ' ’ Bookkeeping Tréining
Welding " Farm Training

Barbering | _ " Community Health Workers
Electrical . . Business Administratioﬁ
Domestic Science ' : Industrial Mechaniss

Child Care

(C) Special Vocational Training Courses

Driver Education , Carpentry Finishing
Baking Course House Painting
Piano Lessons Band Management Training

Fire Prevention Training

(D) University Courses

Arts 1 B o Architecture
Arts 11 Law I
Science I . Geology
Home Ecopomics Psychology'?
Fine Arts .

NOTE: 1In Manitoba, there is only one Indian of Treaty:

status and one Metis attending Law school.
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(E) Professional Courses

“Sopcial Velfare Services

Medical Lab. Tech.
Advertising Art

(¥) Registered Nursing

(G) Teacher Training Courses

(H) In-Service Program

Clerx~tvpist
. Business Practice
Secretarial

(1) On-the-job training

Agriculture
Nffice Administration
lLicensed Practical Nﬁrsing

(i) Apprenticeship Programs

Carpentry Apprentice

Flectrical

Radio op. and Electrical .
Com. .

Civil Technology

Agriculture

Stenography

Diamond Drilling
Business Practice

Fish Grading & Packing

Flectrical Construction
Apprentice

Bricklaying
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"APPENDIX II

"Supportive Material from:

"Wahbung' by The Indian Tribes of Manitoba, October, 1971.

"Tﬁ(Search of a Future'" Manitoba Metis Federation,
\ . . January, 1972.

. .
”HumaQ Rights Commission Report - Summer, 1971".

\
\
A\

'

Wahbuug! There must be transfer of education control to the

local control to the local responsibility centre

[
(reserve), There must be stress on gexcellence |
in education programs. p. 118
Wahbung: ....the development of adult education facilities

to improve the knowledge and opportunities of all

membe%s of Indian society. p. 119

tahbung: To assure.our right to total and overall education
assistance to pursue education in any educational |
institution in Canada, To recognize the.need for
education programs offering dpportunitieé to people

of all ages. p. 120

Wahbung: That teachers of Indian drigin be hired to teach

Indians whenever possible. "p. 121

Vahbung: That basic literacy courses ge offered on and off
reserves to enable those desiring to learn to speak
and to read and write in English to do so.... to train
native people as: teacher aséistants, counsellor
aggigtants, school trustees... .

Human rélations, The Indian Act, Legal Rights of
Indians, The Law, Politics and Government. p. 127-128

\fahbung: To assist Indian bands in preparing for the establishment

of school boards. p. 131



.

AIn Sea;ch,of a Future: Some of the principle causes for -
the constant vacillation to and from
urban areas and rural communities
“and the impérmanency of native labour
[ are: (b) a complete lack of job
options for native people; (e) the
deficiency in education and skills
. which 1is é handicap when native
. people are placed in competition

with white people for jobs. p. 3

1n Search of a Future: To train native people 1in the
effective use of the media of
communications. We propose
that the Canadian Broadcasting
Corporati;n should provide the
initial training for community
broadcasters,.programmefs and

technicians. p. 18

In Search of a Future: The Manitoba Metis Federation
o proposes the participation of
native people in develbping
the following objectives:
(a) a policy for northern
2'communication; (b) guidelines
éof the Anik satellite;

. , : (c) program material for

native people. p. 19

41




- 37 -

In Search of a Future: The Indian Eskimo Association
| reports on the following barriers
, for getting available services:
(a) ignorance about what services
are 'available or appropriate;
(b) lack of knowledge about how to
proceed to get heip:
(¢) transportation and child care
problems;
(d) frustration and anxiety over
residency requirements, delays
' . and the completion of many forms;
(e) reluctance to visit agencies
"where few, 1Y any native people
are likely to be found;
(f) embarrassment over personal
appearance resulting from
inadequate or appropriate clothingi
(g) lack of understanding of just
what is expected of the nativalclient
by agency personnel; -
(h) unwiilingness to ask questions

for fear of being cmbarrassed. p. 21-22

In Search of a Future: In the fields of both social and
economic development, the private
sector is notable by their absence,
not because they have no role to
play, but simply because no government
department -has felt free to risk their
dominating role by inviting private

sector participation. p. 35

A2
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In Search of a Future: Unfortunately it is evident that
. ' education for native people has

been a massive failure. p. 26

In Search of a Future: .... that the Department of Education
approve textbooks thaf reflect
positively on the historical role

of native people in Canada. p. 27

In Search of a Future: It is recognized that not all
communities have economic potentiél
but it must also be recognized' that
what potential does exist has not been
exploited to the best advantage.

When we refer to native communities
throughout the Province of Manitoba,
not just those north of the 53rd
parallel. The poverty and alienation
of native people is just as serious

in many portions of southern Manitoba

as it is in the north. p.43

Human Rights Com: The findings of McDiarmid and Pratt,

"....It is bad enough that any group
be subjected to prejudicial treatment,
but the fact that Indians are native
people of our country and that their
children are‘required to read these

texts compounds the immoralitv of

such treatment'. p. 13
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Human Rights Com.: "Much of the discrimination fguﬁd‘in
the texts was accomplished ;H}ough
stereotyping. The notionféf Indians
ns‘sayages results from exaggeration

to théir ferocity." p. 13

/
4

4

Human Rights Com.: "White settlers and Christians are
'/descraped in positive and neutral terms,

./'while Indians are described in reutral
and negative terms. For éxample,
brave, zealous, bold, gentle, hardy,
haughty, humble, wealthy, proud,
singular, patient, as opposed to roving,
hgipfu], friendly, skillful, cunning,

treacherous, vengeful, bitter,

murderous, savage." p. 14

-
Huran Rights Com.: "The UVesterns that we see . our movies
show how bitterly the Indians resented

the coming of the settlers." p. 14

tiuman Eights Com.: . "Tn general the treatment of Indians in
‘the text books was found to be biased.
Too much attention was given to the
superficial differences between the
Indian's and the white man's way of life.
Almost no information is given to the
student on the Indians own particular

culture, religion, and political

organizations." p. 15
I
Dept. of Indlan Affairs
and HNorthern
Development: , Statistical Report - 1370-72
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